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PREVIEW

Before Exercise A, give stude w minutes of silent time to

observe the graph.

calorie calculator from
s may be surprised at
ur students if

®

Your actual
teaching time:

FYI: These calorie charts are b
an authentic source. You and yo
some of the information. You may
they are surprised.

3:24
A Vocabulary

Suggested 2
teaching time: minutes

* Have students listen and repeat one time without readin
then listen and repeat as they read along.

Option: (+ 10 minutes) To practice the Vocabulary, have a
volunteer act out one of the activities. The class guesses what
the student is doing. To make a guess, students should use the
present continuous; for example, Are you cleaning the house? Are
you going swimming? The student who guesses correctly then
acts out a different activity.

B Class survey

* Ask Who burns more than 1,500 calories a day? Have students
raise their hands in response.

Option: (+ 10 minutes) Ask What can you do to burn more calories?
Have students make a weekly exercise plan. For example:

Your actual
teaching time:

Suggested 10
teaching time: minutes

Language and culture

* In British English, soccer is called football. In American L
English, football is a different game, which is called American
football in British English.

Monday | Wednesday Friday Saturday
7:00—8:00 A.m. | 6:00—8:00 p.m. | 7:00—8:00 A.m. [10:00—11:30 A.m.
go running play soccer go running go bike riding

Option: (+ 10 minutes) Take a poll to find out the most popular
activities. On the board, write down the activities from the

raph. Ask Who likes to go walking? Who likes to go dancing?
Continue in the same manner for all the physical and everyday
acti

ities listed. Students raise their hands when they hear the
they do. Count the number of students who respond
em and write the number next to the activity name on

tes) Draw the following bar graph organizer
out the Xs) and have students copy it, or
ute to students. As students find out their
d of exercise, they can mark an X in one
se. Have students talk to classmates
large class, divide the c

phs in groups. If you have a
inaller groups and complete
the graphs separately.

Bar Graph: What is ym@ ind of exercise?

on the board
print it out and
classmates’ fav
box for each stu
and then compare t

* Have students put a check mark next to the activities they do
every day or most days.

* Looking at the check marks on the graph, have students add
up the number of calories they usually burn in a day. Tell
students that if they do an activity for more than one hour,
they should multiply the number of calories burned by the
number of hours they engage in the activity; for example, if
a student rides his or her bike two hours every day, then that
student burns 1,000 calories (500 x 2).

* Give students three minutes to circulate around the classroom
and ask their classmates How many calories do you burn every day?

UNIT1 PREVIEW

X X
X X
X X X X X X
X X X X X X X
play go go play go bike do play golf go go other:
basket- | running | swimming | soccer | riding | aerobics dancing | walking
ball

|§, Graphic Organizers



3:25
o Photo story

10-14
minutes

Your actual
teaching time:

Suggested
teaching time:

* After students read and listen, ask some comprehension

questions:
Where’s Joy? (She’s in the park.)

How often does Joy play tennis? (She plays three times a

week.)
s Lynn play tennis? (Yes, she does.)
ynn’s husband, Ken, play tennis? (No, he doesn’t.)
(He’s a couch potato. He just watches TV and eats

J

Does and play tennis? (Yes, he does.)
Doe lot or a little? (A lot. He’s crazy about
tennis.)

Language and c@ N
* A couch potato is someone w ends a lot of time sitting

and watching television a sn’t really exercise a lot.
* From the Longman CorpUs; arners almost always
use crazy about to talk about they really like.
Native speakers are more likely ti are not crazy about
something to indicate they don’t p

it.
Option: (+5 minutes) To challenge students, as ollowing
questions: Q
Who's burning a lot of calories today? (Joy.) &
Why? (Because she’s playing tennis.) ‘
Who's not burning a lot of calories today? (Ken.)
Why? (Because he’s watching TV.)

D Focus on language

Suggested 5-10 Your actual

teaching time: minutes teaching time:

* Remind students to look back at the Photo Story for help
understanding the phrases in Exercise D.

* Have students check their answers by reading each item with a
partner.

Option: (+ 10minutes) Write the following questions on the
board:

Are you a couch po‘l‘a‘l‘o?

Do you know any couch potatoes?

What are you crazy about?

What are your ‘Family members crazy about?
First, model the activity by answering the questions yourself.
(I'm not a couch potato. My sister, Kristen, is a couch potato. I'm
crazy about soccer. My father is crazy about basketball.) Then
have students discuss in small groups.

SPEAKING

A Personalize

10-12
minutes

Your actual
teaching time:

Suggested
teaching time:

* To make sure students understand the frequency terms, draw
the chart on the board and fill in the first row yourself. Explain
how often you do each activity. For example:

| take a shower every day—Monday, Tuesday, Wednesday,
Thursday, Friday, Saturday, and Sunday.

I play golf every weekend—every Saturday or Sunday.

I clean the house once a week—every Friday.

I almost never play tennis—maybe once a year.

I never do aerobics. | don’t like aerobics.

* Students can use the activities on page 8 and their own
activities to complete the chart.

* Read the activities on the board aloud and have students
repeat.

Option: (+5 minutes) Introduce the terms once a week, twice a
week, and three times a week.

B Pair work

Your actual
teaching time:

Suggested 8-12
teaching time: minutes

* Point out that time expressions go at the end of the sentence;

for example, | go swimming every Saturday. | talk on the
/ phone every day. Aimost never and never go before verbs in the

simple present tense; for example, | almost never lift weights. |
lay golf.

ge students to come up with other activities. Write
ivities on the board.

EXTRAS

Workbook

o
e?

UNIT1 PREVIEW 9
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GRAMMAR
Suggested 8-12 Your actual
teaching time: minutes teaching time:

can: possibility
y Imagine that | am new to [your town]. Answer my questions

ossible places to go for different activities. Then ask:
can | go dancing?
e I go swimming?
W a. lay tennis?

Wher good seafood?

* Go overth
| can speak En
several questions
Can you play golf:
Can you dance?
Can you speak [Russian]’
Can you order and pay for

have to: obligation
* Tell the class what your obligations eek: | have to

teach on Monday, Wednesday, and Friday. I'h o clean the
house. | have to cook dinner for my in-laws o y.
* On the board, write What do you have to { k? In
pairs, students ask each other about their oblig s. ‘
* Have each student tell the class about one of their p
obligations; for example, [Gerry] has to work every day t

tion in the Remember box. Say
can’t speak [Arabic]. Ask students
n, talking about ability. For example:

n English?

* Go over the information in the Usage box. Write on the b
A: Do you want to have lunch with me today?
B:Sorry, T can’t.1__lunch with my mother.

* Have students complete the second sentence (have to eat).

* Put the two grammar points together. Say to a student Can
you go shopping on [the day and time your next class meets]?
The student should answer No, | can’t. Ask Why not? (I have to
come to class.) Ask other students other questions, such as:

Can you stay late after class?
Can you go out tonight?

Language and culture

* Many native English speakers pronounce the v in have to as L
an f, so it sounds like /hef/ to.

Suggested
teaching time:

5-6
minutes

Your actual
teaching time:

* To review answers, ask different students to read each

sentence aloud.

C Grammar practice
Suggested 3-4 Your actual
teaching time: minutes teaching time:

Option: (Teaching notes p. T69)

‘ﬁ’ Inductive Grammar Charts

A Find the grammar

Your actual

Suggested
teaching time:

teaching time:

1-2
minutes

* Have students underline the three sentences in the Photo
Story on page 9.

B Grammar practice

UNIT1 LESSON1

* Remind students that can is a modal (also sometimes called a
helping or auxiliary) verb and never uses do in questions. Also,
be sure that students do not follow can with an infinitive; for
example, Can you to play tennis?

0 |§’ Extra Grammar Exercises

PRONUNCIATION

3:26
A Read and listen ...

Suggested 1-2
teaching time: minutes

Your actual
teaching time:

e Pronunciation Coach Video

* After students listen and repeat, have them practice the
pronunciation and stress of can and can’t by reading the
sentences in the Grammar box on page 10 aloud.

3:26
/B @ Listen to the statements ...

Suggested 2 Your actual
hing time: minutes teaching time:
* If student a hard time distinguishing between can

p

and ca
statement an

the steps; have students first repeat the
en check the correct box.

Option: (+5min tend the activity. Read several sentences
aloud and have ise their hands if they hear can.

I can work this wee can’t meet us tonight. We can go

now. They can’t me ’ﬂ 7:00.
Option: (+5minutes) Have stude Il a partner three things
they can do and three things 't do, using the correct
pronunciation and stress of can
For example: I can speak Swabhili. | ak Russian.

|§) Pronunciation Activities

AUDIOSCRIPT

| can play the guitar.

| can’t cook.

| can’t play tennis at ten.

| can play tennis at six-thirty.

| can go swimming on Saturday.
| can’t go swimming on Sunday.

OV WN=




CONVERSATION MODEL

3.28
A Read and listen ...

Your actual

Suggested 1-2
teaching time:

teaching time: minutes

These conversation strategies are implicit in the model:

> Use Why don’t we . . . 7 to suggest an activity.

ay Sorry, | can’t to apologize for turning down an invitation.
ide a reason with have to to decline an invitation.

.. 7to suggest an alternative.

s read and listen, ask:
0 men planning to do? (They’re planning to

go

Is Gary fre
isn’t.)

Why not? What”:

Is he free to go on Sunday a

unning Friday morning at 9:007 (No, he

ng at that time? (He’s working.)
on at 2:00? (Yes, he is.)

* Point out that Why don’t

Language and culture

* In English-speaking countries, it’s
to provide a reason for declining a
have to work.)

* That sounds fine is an acceptance of the i

ore polite
orry, | can’t. |

3:29
B Rhythm and intonation

Your actual
teaching time:

Suggested 2
teaching time: minutes

* Have students repeat chorally. Make sure they:
o use falling intonation for Why don’t we go running sometime?
When'’s good for you? and How about Sunday afternoon at
2:00?7
° use rising intonation for Friday morning at 9:00? This is a
shortened version of Is Friday morning at 9:00 OK?
° pause after Sorry, | can’t.

| NUW YUU I:AN | Plan an activity with someone

A Notepadding

7

Your actual

Suggested 3-6
teaching time:

teaching time: minutes

* Remind students to include some activities they have to
do this weekend; for example, work, visit family, go food
shopping, clean the house, study English.

* Tell students to leave some boxes blank.

* To review the completed schedules, ask students about their
plans for the weekend: What are you doing on [Saturday] at
[1:00]? Include questions with: morning, afternoon, evening, and
night; for example, What are you doing on Sunday morning?
What are you doing Friday evening at 7:00?

B Conversation activator

Your actual
teaching time:

10-12
minutes

Suggested
teaching time:

e Conversation Activator Video

* Have students consult their daily planners as they make plans
with their partners.

* To agree on an activity or on a time and place, students can

say:
Perfect. That’s good for me.
Terrific. See you then.
Great idea. Sounds good.
Great! 1’d love to go.

* You may want to remind students of other language for
declining an invitation, such as:
That’s not for me.
I’d love to go, but . ..

Maybe some other time.
Thanks, anyway.

* Be sure to reinforce the use of the conversation strategies; for
example, invite several students to do something with Why
don’t we . .. ?Each time, decline with Sorry, | can’t. I have to ...

DON'T STOP! Extend the conversation. Encourage
students to continue the conversation by talking about where
to meet. Write model language on the board. For example:
Let’s meet ...

in front of fmy house / the club].

on [Fifth] Street.

on the corner or [Main Street] and

[1st Avenvel.

inthe park.

at[the bus stop /your housel.

Language and culture

* In British English, schedule is pronounced /’fedju:|/.
In American English it is pronounced /sked3u]|/.

L

ore support, play the Conversation Activator Video
b astudents do this activity themselves. In Scene 1,
tors use different words in the gaps from the ones
he"Conversation Model. In Scene 2, the actors extend the
ter each scene, ask students to say how the
hanged by the actors.

Fo

conversatj
model

vﬁ’ Conversati ivator Video Script;
Conversati r Pair Work Cards
C Change partn *

10-12
minutes

Suggested
teaching time:

* To review, ask a few students to tel
Your students can say [David] and | are
[Saturday] at [9:00].

EXTRAS

Workbook or MyEnglishLab

vﬁ) Speaking Activities: Unit 1, Activity 1

UNIT1 LESSON1




placed before verbs in the simple present tense. (I always eat

VOCABULARY

breakfast.)
eat breakfast go outon Sa‘l’urday nights
read the news in the sleep late on weekends
morning listen to music when I

cook dinner

watch TV in the evening

Sfudy

3:30
A Read and listen ...
Suggested 3

teaching time:

minutes

Your actual
teaching time:

%Iary Flash Card Player
After isten and repeat, ask them to name one activity
you ¢ ’ace; for example, You can go walking in

the park.

* Ask students abo ames of places they go in their
communities. Ask:

Do you ever go to the parkZ h park do you go to?
Do you go to a gym? Whi ou go to?
Do you ever go to a pool? I do you go to?, etc.

rcise L‘
X

ercise classes

also be
b led a

Language and culture

* A gym can be a building with weig
equipment, and rooms for aerobics an
(also called a health club or fitness center).
a building for indoor sports, such as basket
gymnasium).

B Pair work

Your actual
teaching time:

Suggested 2
teaching time: minutes

* For a warm-up, ask students What kinds of activities can you do
at each place?

* For higher-level students, you may want to point out some
common prepositions used with places.
You can go walking in a park.
You can go running in a park.
You can go running at a track.
You can go running in a gym.
You can go swimming in a pool
You can play soccer on an athletic field.
You can play golf on a golf course.
You can play tennis on a tennis court.

* Point out that frequency adverbs (usually, never, etc.) come
before a verb in the simple present tense but that time words
(right now, this weekend, today, etc.) usually go at the end of
the sentence.

* Go over the information in the Be careful! box. Point out that
it’s becoming common in casual conversations to use the
present continuous with have, want, need, or like; for example,
I’'m liking it.

* On the board, write the headings present continvous and
simple present fense. Ask the class When do you use the simple
present tense? When do you use the present continuous? List
students’ responses under the appropriate heading.

present continvous  simple present tense

actions in progress ‘Frequency
future plans‘ habits
routines

(with have, want; need, or like)

* In pairs, have students write an example question and answer
for each item on the list. For example:

present continuous

actions in progress: What are you doing right now? We're
writing sentences right now.

future plans: What are you doing after class? We're
playing soccer after class.

simple present tense

frequency: How often do you 9o shopping? We almost

altways go shopping once a week.
habits: Does Anna eatjunk fo0d? Anna hardly ever eats
food.

routines:
walki

n does Elizabeth go Walking? Elizabeth goes
day at4:00 p.m.
with have, want, need, or like: Do you like seafood? I don’t
like seafo

Language amﬁ \
* From the Longma s: A common error for English
learners is to place al *ectly, by saying or writing
s

something such as / go alway: gym. Also, learners often
misspell this word as allways ys.

12

GRAMMAR
Suggested 3 Your actual
teaching time: minutes teaching time:

3:31
@ Frequency adverbs

* After students read the information in the Grammar box, read
the frequency adverbs aloud and have students repeat.

* To practice the frequency adverbs, write on the board the
list of activities that follows. Have students tell a partner
how often they do each activity—always, almost always,
usually, never, etc. Point out that frequency adverbs should be

UNIT1 LESSON 2

Option: LRIy 3 (Teachi
|§) Inductive Grammar Charts

s p. 70)

A Vocabulary / grammar practice

Your actual
teaching time:

Suggested 3-5
teaching time: minutes

* Read the first example aloud. Elicit and have students circle
the verb (go). Elicit and have students underline the frequenc
adverb (almost always) and the time expression (on Fridays).
Ask Where is the frequency adverb? (Before the verb.) Where is
the time expression? (After the verb.)

* Circulate and check that students are using the simple present
tense, placing frequency adverbs before the verb, and placing
time expressions at the end of the sentence.




B Grammar practice

Suggested
teaching time:

7-8
minutes

Your actual
teaching time:

3:34

B Rhythm and intonation

Suggested
teaching time:

2 Your actual
minutes teaching time:

* Have students underline any frequency words or time
expressions in the sentences that indicate whether to use the
simple present tense or the present continuous.

vﬁ) Extra Grammar Exercises

©J)l ) Listen to activate grammar

4-6 Your actual
minutes teaching time:

* Have stud he items before listening.

AUDIOSCRIPT

CONVERSATION 1
M: Do you play golf?

F: Once in a while.

M: Like how often?

F: Oh, | get to the golf course m
M: That’s all?

CONVERSATION 2

F: So how often do you get to the gym?

M: A few times a week.

F: Oh yeah? That’s pretty good.

M: Yeah. Usually three times a week. But once in a whi ‘

CONVERSATION 3 [M = British English]

M: Why don’t we get together and play tennis sometime?

F: That would be great. | play at the tennis courts in the park
time.

M: Really? We should definitely play there then.

CONVERSATION 4

F: Well, I'm off to the pool. Want to come?
M: Me? | don’t think so.

F: Come on. You can burn some calories.
M: No way. Swimming’s not for me.

CONVERSATION 5

¢ What are you doing this afternoon?

: Nothing special. Why?

: You want to go bike riding?

: Did you know I'm a big bike riding fan?

: Actually, no, | didn’t.

: It's true. | ride my bike every weekend—rain or shine.
: That’s great!

twice a year.

SmEmEasS

CONVERSATION MODEL

* Point out that usually is stressed. Have students read the
sentence aloud, stressing the frequency adverb.

* Have students repeat each line chorally. Make sure they:
o use rising intonation with Really? and Don’t you usually go
there on weekends?
o use falling intonation with Where are you off to? and How come?

C Find the grammar

Your actual
teaching time:

Suggested 1-2
teaching time: minutes

* Have students decide which example of the present
continuous is about an action in progress now and which one
is about future plans.

| Nﬂw YUU [:AN | Talk about habitual activities and plans

A Conversation activator

Your actual
teaching time:

Suggested 8-12
teaching time: minutes

e Conversation Activator Video

* Make sure that students use the simple present tense after
usually. Make sure they use the present continuous to talk
about a future action in the last blank.

. e to reinforce the use of the conversation strategies.

STOP! Extend the conversation. Remind students
t ress interest by asking follow-up questions. For
example: o you usually go to [the gym]?

* For more'su t, play the Conversation Activator Video
before studen his activity themselves. In Scene 1,
the actors use@nt words in the gaps from the ones in
the Conversatio n Scene 2, the actors extend the

conversation. After ene, ask students to say how the
model has been chan actors.

vﬁ’ Conversation Activator Vi ipt;
Conversation Activator Pai

)

B Change partners

Suggested

8-12
minutes

Your actual
teaching time:

3:33
A Read and listen ...
Suggested 1-2 Your actual
teaching time: minutes teaching time:

teaching time:

These conversation strategies are implicit in the model:
* Use How come? to ask for a reason.
* Use a negative question to confirm information.

* Ask When does Nancy usually go to the gym? (On the weekend.)
Why is Nancy going to the gym today? (Because she’s going to
the beach this weekend.)

* Pair students up with classmates they don’t usuall

class. Make sure students play both A and B roles

EXTRAS

Workbook or MyEnglishLab

vﬁ) Speaking Activities: Unit 1, Activity 2;
“Find Someone Who . . .” Activity

v
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BEFORE YOU LISTEN

Warm up
Suggested 2 Your actual
teaching time: minutes teaching time:

Option: (+5minutes) Students can use their charts to practice
yes / no questions and short answers in the simple present
tense. For example, A: Does Rika eat a lot of seafood? B: Yes, she
does. Does Richard go to a gym? A: No, he doesn’t.

C Discussion

Your actual
teaching time:

Suggested 4-6
teaching time: minutes

* Model the first response; for example, I think Mark Newell has
good habits because he goes to the gym and avoids unhealthy

response to the warm-up question; for example, In
y it is important to stay in shape. People have to walk
mo y and eat more vegetables.
* You ca itional questions, such as What kind of food

do pe to stay in shape? What kind of exercise do
people have t in shape?

Language and c

* From the Longman Corpus:
the following phrases: geti
in shape.

ape is most often used in L
ep in shape, and stay

LISTENING COMPREHEN

3:35 ‘

A Listen for main ideas

Your actual
teaching time:

Suggested 6
teaching time: minutes

* Write this question on the board: Does this person ex
regularly? Have students cover the statements on page
and look only at the photo and name as they listen the first
time. Then have students check the box if the answer to the
question is yes.

| AUDIOSCRIPT See page 15.

3:36
B Listen for details
Suggested 6 Your actual
teaching time: minutes teaching time:

* Before students listen again, have them review the Adjectives
to describe the healthfulness of food Vocabulary at the top of
page 14 and the words in Exercise A at the top of page 15.

* To make sure students understand the new terms junk food,
pig out and sweet tooth, say and ask:

Junk food is not healthy because it has lots of oil or sugar.
What are some junk foods? (french fries, chips, soft drinks,
candy)

If you pig out on junk food, do you eat a little or lots of junk
food? (Lots.)

If you have a sweet tooth, do you like sweets? (Yes.)

* Ask a few volunteers, How often do you eat junk food? Do you
ever pig out on junk food? Do you have a sweet tooth?

* Have students read the habits and listen again.

* To review, have a student say a complete sentence for each
person; for example, Mark Newell goes to a gym, avoids grains,
and avoids desserts.

14 UNIT1 LESSON 3

food.

* For the second response, write the following prompt on the

board:

Tamlike . Weboth...

|§) Learning Strategies

PRONUNCIATION

3:37
A Read and listen ...

Suggested
teaching time:

1-2
minutes

Your actual
teaching time:

@ Pronunciation Coach Video

* Point out that the verbs in the third column have an extra

Option: (+5minu
(without the an
singular and havi

Language and culture

syllable in their third-person singular form.

zz. The -es gives the word an extra syllable.

raw the following chart on the board

Call out verbs in the third-person
write them in the correct column.

/s/ | /1z/
walks runs watches
likes stays washes
drinks avoids
eats goes
sleeps does
talks plays
meets cleans
makes

B Pair work

Suggested 2-3 Your actual

teaching time: minutes teaching time:

* Circulate to make sure students pronounce the third-person

singular correctly.

|§) Pronunciation Activities




AUDIOSCRIPT for page 14 (A Listen for main ideas and
B Listen for details)

MARK NEWELL

M: My name is Mark. I'm twenty-three, and | do a lot to stay in
shape. Four or five days a week, | run on a treadmill at the gym
for about thirty minutes, and then | lift weights for about an hour.
My wife thinks I'm crazy! She goes to an aerobics class, but |
don’t take exercise classes or anything like that. And, of course,
| also try to eat right. | generally skip things like rice, bread, or
pasta. And | avoid sweets, if | can. | go with meat and veggies,
and some fruit. But it's hard to eat like that all the time, so once
in a while | pig out on junk food—maybe some pizza or a burger.

t that doesn’t happen very often.

A [Japanesel
ame is Rika and I'm 18. | don’t go to a gym, but | do
o,stay in good shape. For example, | ride my bike
—it’s about thirty minutes each way. That’s
| almost always play golf with my friends on
mes to food, | watch what | eat. | think it’s
that aren’t good for you and to choose
foods that are. | at fried foods—or any foods that are high
in unhealthy fat. They say fis ry healthy, so | eat a lot of that.
My only problem is | have t tooth— | love sweet things.
And, of course, sweets ries.

important to av

RICHARD CLARK
M: I'm Richard—Richard Clark. Thirt rs old. Listen, | don’t
exercise at all. And that’s just the tr ve the time,
and | just don’t like it. My brother Patrick i n exercise. He

goes to a gym several days a week. But ' ot for me.

And | don’t understand all this stuff about ea thy food.
What'’s wrong with real food? It's good. It's go What's
the problem? | just relax and enjoy my meals. | avai
portions. . . . | eat slowly. | think people should just relax eat

C Group work

Suggested
teaching time:

8-10
minutes

Your actual
teaching time:

what they want. OK? That’s my opinion.

| NUW YUU [:AN | Discuss fitness and eating habits

A Frame your ideas

Suggested 3-5 Your actual

teaching time: minutes teaching time:

* Using the scoring chart on the right side of the survey, have
students determine the point value for each of their answers
and then add up their scores.

B Pair work

Suggested 5-8
teaching time: minutes

Your actual
teaching time:

* To model elaborating on each answer, talk about your answers
to the first few survey questions; for example, | go to the gym
every morning at 8:00 a.m. | lift weights and run. | sometimes
don’t get enough sleep. | have a two-month-old daughter.
Encourage students to elaborate on their answers.

* Write the first item from the chart on the board. Then write Do

you ... ? Elicit the class’s help in changing the first item to a
question. Then write Do you stay in great shape?

* To model the activity, ask the question to different students
until you get a positive response. When a student answers Yes,
| do, write his or her name next to the first item.

* You can elicit questions for all the items in the chart. Point out
to students that the question for the second item doesn’t start
with do. (The question is Are you out of shape?)

* Remind students that they can ask their classmates How do you

spell your first name?

DON'T STOP! Extend the conversation. Encourage
students to ask each other questions to elaborate on their
answers. Some other questions students can ask include What
kind of exercise do you do? Where do you [play basketball]? How
often do you [swim]? Why do you rarely sleep more than [four]
hours? Circulate as students ask questions. Make sure they

are not using the third-person singular -s when they ask their
classmates questions.

D Discussion

Suggested 8-12
teaching time: minutes

Your actual
teaching time:

» Have several students tell the class about one of their
classmates.

Option;, (+ 10 minutes) Give students a minute to review their

( en have them close their books. Have volunteers tell
N what they remember about one of their classmates;

for é&kXample, rles eats a lot of junk food. To confirm that the

student re ed correctly, check with the student talked

about; fi , Charles, do you eat a lot of junk food?

EXTRAS

Workbook or M§ i

wctivity 3
®O

o
e?
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BEFORE YOU READ

Your actual
teaching time:

Suggested 2
teaching time: minutes

Preview
udents look at the pictures and read the captions. Ask

does Mark Zupan play? (Rugby.) What sport does

Be amilton do? (Surfing.)

* Ask Do who Bethany Hamilton is? What happened to
her? (S d by a shark.)

* If necessary, i meaning of wheelchair.
3:38

Reading

Suggested
teaching time:

Quadriplegics cannot move their ar
cannot use their legs. Zupan can use hi
have normal movement.

t he does not
* Have students read the articles independently: & <
ft

* Then have students read the articles again. Paus

h
article and ask comprehension questions. Encourag’é

s. Paraplegics

to find and read the answers from the text:

Mark Zupan

When did Mark Zupan have his accident? (When he was
eighteen years old.)

What’s wrong with Mr. Zupan? (He can’t move his arms or
legs normally.)

What does Mr. Zupan do every day? (He lifts weights.)

How does he stay in shape? (He is careful about his diet and
avoids unhealthy and fatty foods.)

Bethany Hamilton

How old was Bethany Hamilton when she lost her left arm?
(Thirteen.)

What does Ms. Hamilton do every day? (She practices.)

How does she tell people about her experiences? (She appears
onTV.)

16 UNIT1 LESSON 4

Option: (+5 minutes) If you wish to include the audio, have
students read silently while they listen to the paragraphs.

Option: (+ 10 minutes) Have students make a list of all the things
these people do. Following are examples of what your students
can write:

He plays quad rugby.

He gives talks.

He raises money for his sport.

He lifts weights.

He drives a car.

He goes to rock concerts.

He avoids fatty foods.

She surfs.

She appears on TV.
She writes books.

She helps other people.

gﬁ, Learning Strategies

(4




A Infer information
Suggested 5-7 Your actual
teaching time: minutes teaching time:

B Pair work

Suggested
teaching time:

14-16
minutes

Your actual
teaching time:

* Remind students that can indicates both possibility and ability.

* Have students review their answers in pairs by reading the
sentences aloud. Circulate to check their pronunciation of can
and can't.

6-10 Your actual
minutes teaching time:

s that some verbs are not usually used in the
for example, item 2: have and item 8:

* To provide supp e second part of the exercise, write
Mark Zupan’s routines on t ard. Ask students to call
out the things that Mark rly and write a list on the
board. For example:

lifts weights
drives a car

goes to rock concerts e
avoids unlaeaH'hy and ‘Fa'Hy foods
0 |§> Extra Reading Comprehension Exer@

| NUWYUUEAN |Describeyourroutines

A Notepadding

Your actual
teaching time:

Suggested 8-10
teaching time: minutes

* To model the exercise, tell students about things you usually
do in the morning, afternoon, and evening. Explain things you
can’t do every day; for example,

I can’t go to the gym every day because | don’t have time.
Explain things you have to do every day; for example,

I drink coffee every morning. | can’t start my day without

coffee. Explain one thing you don’t have to do every day; for
example, | don’t have to cook every day because sometimes | go
to a restaurant.

* Have students complete the notepad independently.

* To help students with their interview questions, write some
questions on the board for students to follow:
What are some things you usually do in the morning /
afternoon / evening?
can’t do every day?
What are things you | have to do every day? Why?
don’t have fo do every day?
* Encourage students to ask follow-up questions. For example:
Do you exercise in the morning?
Do you usually eat breakfast?
When do you wake up?
Where do you [go bike riding]?

* Have students take turns telling their groups about their
partner’s routines.

Option: (+5minutes) When students finish interviewing their

partners, have them write notes about their partners’ routines.

Then they can show the notes to their partners to make sure
they remembered the information correctly.

Option: (+ 10 minutes) Have students tell the class about
one interesting routine their partners have. Take notes and
then follow up with questions for the students about their
classmates. For example:

Who wakes up at 5:007

Who studies English every morning?

Who can’t sleep six hours because her baby wakes her up?

, Who runs every day?
Who has to drink coffee or he can’t wake up?
/ Who doesn’t have to wake up early?

+ 10 minutes) Have students write an article about their
or their partners’ routines.

nglishLab

ﬁ Speaking i@s: Unit 1, Activity 4
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EXTENSIO

3:39
A Listen to the conversations
Suggested 5-10 Your actual
teaching time: minutes teaching time:

* Have students read the options before they listen.

y don’t we go running together sometime?

| need to burn some calories.
F: W ean? You're in pretty good shape.
M: It uch junk food. And after work | just sit
.| think | need to start exercising again.
F: Then let’s st w!

CONVERSATION 2

F: Fred! What are yo ing hers

M: Angela! What a surprise! |
the pool often?

F: I’'m afraid not. This is my fir:

M: So you don’t swim regularly?

F: You know me. I'm basically a cou
change sometime, right?

. But everyone has to

CONVERSATION 3 (

F: So what do you do to stay in shape?

M: Not much, actually. I'm just one of those peo| eat and
eat and never get fat. ‘

F: | wish | could do that! If ’'m not careful about the ¢ ies,ln

ee you here. Do you come to

onths.

big trouble.
M: Don’t you do anything to stay in shape?
F: Me? No way.

CONVERSATION 4

F: Did you read about this blind athlete, Dave Heeley?

M: No. What does he do?

F: He’s a runner. He runs in marathons all over the world.

M: How can he do that if he can’t see?

F: Well, he has to get help from another runner who can see. But
from what | hear, the other runner has to work really hard to keep
up with him!

B What activities can you do . ..

Your actual
teaching time:

Suggested 3-5
teaching time: minutes

* Tell students to write at least three sentences for each place.
A variety of answers are possible. Students can use activities
from page 8 or their own activities.

* Have students share their sentences in pairs.

UNIT1 EXTENSION

C Change each statement ...

Your actual
teaching time:

Suggested 3-5
teaching time: minutes

* To review, call on volunteers to read the questions to
the class.

Option: (+1-2 minutes) When a student reads a question, have
the class respond chorally with the appropriate short answer.
For example, Student: Does Magda have to see a doctor this
afternoon? Class: Yes, she does.

D Answer the questions ...

Your actual
teaching time:

Suggested 2-3
teaching time: minutes

* Make sure students use the simple present tense for items 1
and 2, and the present continuous for item 3.

* To review, have students take turns reading the questions and
their answers with a partner.

WRITING
Suggested 15-20 Your actual
teaching time: minutes teaching time:

* To help students get started, brainstorm questions about
exercise and health habits and write them on the board. For
example:

t+do you do to stay in slnape?
vgotoa 9ym?
e do you uSua”y exercise?

o you junk food?
What you avoid?
How ofte ou exercise?
How much ou watch?

* Encourage stu
Remind students

se the frequency adverbs on page 12.
simple present tense.

Option: (+20 minutes) S nts interview a classmate and
then write a summary of ti p er’s exercise and health
habits.

(0]uieJeHl WRITING BOOSTER N@[:le
|§) Writing Process Worksheets

@ 6 Flagship Pop Song Video and Karaoke Video

p.79)
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REVIEW

ORAL REVIEW

Before the first activity, give students a few minutes of silent
time to explore the picture and become familiar
with it.

entest
Suggested 10

Your actual

ing time: minutes teaching time:

* Ask ren and Andy doing in the pictures? Students
can an
Andy’s'p f?n Karen’s exercising.

He’s dancind She’s running.

He’s lifting weights. She’s eating.

He’s playing tennis: e’s shopping.

He’s going bike riding. e’s swimming.

He’s eating. leeping late.

* Give teams time to write que how often.

* Help students decide if questions ers are correct.
Option: (+5 minutes) To extend the activity, students work
in pairs and ask their partners how often they, e activities in
the pictures. For example: A: How often do y soccer? B: |
hardly ever play soccer. How about you? ‘

Game

Your actual
teaching time:

Suggested 4
teaching time: minutes

* Give students time to read the planners. Ask:
When is Andy eating breakfast on Saturday? (At 9:00.)
Who is Andy meeting at the airport? (His Dad.)
What is Andy doing at 11:00 on Sunday? (The laundry.)
Where is Karen going on Sunday morning? (The pool.)
What is Karen doing with Diane at 12:00 on Saturday? (She’s
eating lunch with Diane.)

Option: (+5minutes) Challenge your students by reading some
statements and having students decide if they are true or
false. If a statement is false, the student should correct it. For
example:

Teacher: Karen’s eating lunch with Diane.

Student A: True.

Teacher: Karen’s going to the pool on Saturday morning.

Student B: False. She’s going to the pool on Sunday.

Option: (+ 10 minutes) In pairs, students write six
true / false statements about Karen and Andy, using the
planners. Divide the class into groups of four. One pair reads
their statements to the other pair, who says True or False.
Students correct false statements.

A: Karen is not exercising on Saturday morning.

B: True.

A: Andy is eating breakfast with Karen on Sunday morning.

B: False. He’s eating breakfast with his Dad.

Role play

Your actual
teaching time:

Suggested 4-5
teaching time: minutes

* Review the language students have learned to make plans and
extend and decline invitations:
Making plans:
Why don’t we [go bike riding]?
Are you free at [10:00] on [Sunday morning]?
Would you like to [play tennis] with me?
When’s good for you?
How about [Sunday at 10:00]?

Saying you’re not free:
Sorry, I can’t. | have to [have breakfast with my Moml].

1’d love to go, but I’m busy. | have to [study].

_ Possible responses . . .

A: Hey, Andy. Where are you off to? B: Hi, Karen. I'm eating breakfast with
Craig. Where are you going? A: I'm going to my mom’s house. I'm eating
breakfast with her. B: Hey, why don’t we go bike riding sometime? A: Sure,
I'd love to. B: When's good for you? A: How about Sunday morning at 9:00?
B: Sorry, | can’t. I'm eating breakfast with my dad. How about at 12:00? A:
Sorry, | can’t. I'm eating lunch with my friend Pat. How about after lunch? At
2:007? B: Sure! That's perfect! Let's meet in front of your house. A: Sounds

great! See you then.

Option: Oral Progress Assessment

Use the illustration for an oral test. Point to the people and

ask present continuous questions, such as What is she doing

right now? Students should make statements using the present

continuous. Evaluate students on intelligibility, fluency, correct
rget grammar, and appropriate use of vocabulary.

al Progress Assessment Charts

Option: Flag:
Have groups o
health habits.

Idea: Students vote ive most important habits. Each

student can vote on imes. Circle the five habits with the
most votes. &
* Some examples of good e@its are:

roject
nts design a poster with five important

Exercise regularly. t small meals.
Avoid junk food / sweets. k a lot of water.
Get enough sleep. ishyoften.

Eat a lot of fruits and vegetables.

EXTRAS

Additional printable resources on the ActiveTeach:
* Assessment

« Just for Fun

* Flagship Pop Song Activities

 Supplementary Pronunciation Lessons

» Conversation Activator Video Scripts

* Audioscripts and Answer keys

« Unit Study Guides

UNIT1 REVIEW
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